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ABSTRACT 
 
Arlin Jasman. 2020. A Correlation between Students’ Verbal Intelligence and 
Motivation toward Reading Achievement at Seventh Grade in SMP Al Islam 1 
Surakarta in Academic year of 2019/2020. 
 
Advisor : Novianni Anggraini, M.Pd 
Keywords  : Verbal Intelligence, Motivation and Reading achievement 
 
Reading is an important skill to support other skills in language learning. 
This study aims to determine the correlation of students’ verbal intelligence, 
motivation on reading achievement.  
This type of research is quantitative research. The subjects in this study are 
26 students of the seventh grade students in PK (Exclusive program) Data 
collection techniques in this study used questionnaires and tests. The 
questionnaires in this study related to students' verbal intelligence and motivation. 
While the tests related to student reading achievement. The data obtained were 
analyzed using descriptive statistics, classic assumption tests, multiple regression 
tests and hypothesis testing.  
The results of this study indicate that, Students’ Verbal Intelligence (X1) 
have significant results of 0.462. Motivation (X2) have significant results of 
0.556. Therefore, the researcher concludes that there is a positive and significant 
correlation of Students’ Verbal Intelligence, Motivation on Reading Achievement.   
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
The reading is one of the basic communcation skills and a process 
in which reader finds information given by the writer in the written form. 
Reading is one of language basic skills that people use as media for 
communication. People can get and share information by reading. The 
reading is an interaction by which meaning encode in visual stimulies by 
an author, reading is a process of looks at and understand what the writers’ 
or author write. According to (Grabe & Stoller :2002: 10) state that 
reading as the ability to draw meaning from the printed materials. They 
tell that reading is how to draw meaning a text and interpret the meaning. 
The reading is an important skills because it functions as literacy 
skill. It means that when someone is going to master certain knowledge, 
the first thing he must do is to be able to read. By reading, someone will 
understand certain knowledge and he will get more knowledge and 
information. The reading helps the students become better writters. 
Through reading, the students have incidental contact with the rules of 
grammar. The students develop a sense for the structure of the language 
and grammar and increase their vocabulary ( Johnson, 2008). 
BSNP (Badan Standar Nasional Pendidikan, 2006: 123) explain 
has English is a tool to communicate oral and writing. Communicating is 
understanding and expressing information, thinking, and feeling, etc. 
Reading is one of the four languages’ skills taught in language teaching, 
“Reading is a powerful activity that confers knowledge, insight, and 
persective on readers”. It means that by reading people can get some new 
knowledge and get some information from read. Reading comprehension 
is an essential part of the reading process. Meanwhile, Patel & Jain 
(2008:113) clearly state that reading is an important activity in life with 
which one can update his or her knowledge. 
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According to Pang, et all (2003:6) reading is about understanding 
written texts. It is complex activity, which involves both perception and 
thought.Reading is also more than recognizing words with a sentence; it 
includes whole ability of thinking process to evaluate the information. 
Reading is an important skill that shoud be mastered by the students in 
order to improve their general language in English skills, Debat (2006:8) 
states that reading is one of foreign language (ESL/EFL). Dorkchandra  
(2010:1) also states the reading is one of the language skills for those 
learning English as a second or foreign language (ESL/EFL), for academic 
succes, and for profesional development.  
“Reading as what happens when people look at a text and assign 
meaning to the written symbols in the text”. It means that reading is an  
interactive process that happens between the reader and the text. The 
process involves the reader, the text, the interaction between reader and 
text. The reader uses knowledge, skills, and strategies to determine the 
meaning of the text present latters, word, sentence, and paragraphs that 
encode meaning.According to Alqarni (2005:161) state that reading is not 
just deciding from a foreign language to a mother tongue but also some 
people think reading is a process of transferring letters, from print pages to 
sounds. Reading is the foundation for all academic learning in which the 
stdents can get the information that can applied in the next steps of 
learning process. The reading is a process where by one looks at and 
understand what has been written. He states that the key of  reading is 
understand. It means that reading without understanding isn’t reading. The 
reading can be concluded that is a communication activity and a mental 
process of interpreting and comprhending printed ideas to get the required 
information.. 
In reading activity, there are two types of reading. The kind of 
reading are intensive and extensive reading. Macleod (2016:1) mentions 
that in this type of reading they need to be more focus on the text because 
this type of reading involve reader’s attention to read text for getting 
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information. The purpose of this type is to help the reader to get 
information and detail of meaning the text. This type is different with 
extensive reading because this type will be selected at a lower level of 
difficulty than that for intensive reading. According to Carrell & Carson 
(2007:134), extensive reading is reading rapidly of large material or 
reading long text for general comprehending and focus on te meaning of 
the text than the language itself. Extensive reading occurs when the reader 
read very easy enjoy the reading in order to build the reader’s reading 
speed or in order to help them become better in that skill rather than 
reading to study about language itelf. The purpose of this type is to train 
the students to read directly and fluently in the target language for 
enjoyment, without the aid of the teacher. “The more you read, the more 
thing you know. The more that you learn, the more place you will go”. It’s 
means that if you more to read more than you know thing, information, 
etc. Oxford (2011) state that the meaning of read is to understand the 
meaning of written, printed words, or symbols. The important reading in 
our lives is to help you to discover new things, develop the mind, 
imagination, and creativity. And to improve our vocabulary and spelling to 
communication both written and spoken, etc. 
Multiple intelligence theory has been proposed to consider new 
training methods for his purpose. Gardner (2000:27) mentions set forth 
that any individual has a variety of intelligence degree (verbal-intelligence, 
mathematical-intelligence, musical-rhythmic, boodily-kinesthetic, 
intrapersonal, social, visual-spatial and nature); and this revealed multiple 
intelligence theory which describes the learning styles, interest, 
capabilities.  
The strenghts of verbal intelligence are words, language, and 
writing, sometimes students who have in verbal intelligence are able to use 
word well, both when writing and speaking. The characteristic of students 
who have linguistic verbal intelligence are good at remembering written 
and spoken information, enjoys reading and writing, good at debating or 
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giving persuasive speeches, able to explain things well, and often uses 
humor when telling stories (Gardner :2006:37). Therefore, students who 
have verbal intelligence effectively toward using words, these the students 
have highly developed auditory skills and often think in words, they like 
reading, playing word games, making up poetry or stories. They can be 
taught by encouraging them to say and see words, read books together. 
Tools include, computers, books, games, multimedia, etc. 
Verbal intelligence is a high ability to organize the mind and quiet 
ideas well and clearly and be able to use those abilities straight forward 
through words to express these thoughts, whether in speaking, writing, and 
reading. Gardner has described verbal intelligence as sensitivity to written 
and spoken language and the ability to use language to accomplish goals, 
as well as the ability to learn new langauge. One of the intelligence that 
has strong relation to the reading skill is verbal- inteligence, Gardner 
(1983: 77)state that, lawyers, public speakers, writers, and poets all 
process high level of verbal intelligence. The verbal intelligence domain, 
as described by Gardner, seems to encompass a wide variety of more 
specific abilities such as verbal comprehension and word fluency. Verbal 
comprehension involes the ability to understand the meanings both of 
individual words and of passages of written or spoken texts. Word fluency, 
in contrast, involves the ability to generate rapidly many examples of word 
that meet some specification. 
Gardner (1983: 77) state that a model of intelligence that classifies 
human’s intelligences into specific modalities; the different intelligences 
are understood as personal tools and a person may be more talented in 
some intelligences than in others. Every individual favors varying levels of 
intelligence and thus has an exclusive, unique cognitive profile; his theory 
defines intelligence as “the capacity to solve problems or to fashion 
products that are valued in one or more cultural setting”. Further the 
proposes of  the intelligence groups initially seven, however, later eight 
and then nine intelligences with the addition of naturalistic intelligence are 
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quite independent of each other. Also, all humans favor at least eight  
intelligences though not to the same degree and intelligences can develop 
and interacts with the others in all forms of learning and life.  
Furthermore, Gardner (2000: 27) posits that intelligences can be 
educated or improved via schooling and they also need to be developed by 
appropriate encouragement, reinforcement and instruction. So, the nine 
intelligence groups are: Verbal (sensitivity to the meaning and syntax), 
logical-mathematical (ability to reason and recognize patterns and order), 
visual/spatial (ability to perceive the world accurately), bodily kinesthetic 
(ability to use the body skillfully), musical (sensitivity to pitch, melody, 
rhythm, stress and tone), interpersonal (the ability to understand people 
and relationships), intrapersonal (having a skill of knowing self and 
developing it), naturalist (skill and interest in the environment and nature), 
and existential (capacity to deal with deep questions, questions about the 
existence of human beings). Verbal- Intelligence as sensitivity to the 
spoken and written language and using the language to achieve goals. It  
also claim that the people who are strong in verbal- intelligence usually 
have a good vocabulary potential which allows them to read books and to 
be absorbed in the books and perform well in English classes. 
The importants of verbal intelligence toward reading achievement 
is the students who have verbal intelligence, the students is easy to 
understand meaning of word and can be believe everyone through speech 
delivered. The students tend to talk much and happy to write what 
thinking, students have a memory are strong, so easy remembering names, 
place, events, and the terms just heard.  
So, high the influence verbal intelligence toward reading achievement 
because the reading has to relationship with the verbal intelligence. 
Other factor that affects reading achievement is motivate, 
motivation also gives a big contribution. Motivation can encourage a 
students to do something or not to do something. Nunan (2003: 22) says 
that motivation and learning attitude are important predictors of 
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achievement. Slavin (2011: 100) mentions the students who are highly 
motivated to learn something are more likely to be active than others to 
consciouly plan their learning, to carry out a learning plan, and to retain 
the information they obtain. Motivation and engagement contribute to 
reading achievement. Motivation and engagement influenced the 
development of reading achievement because motivated students want to 
understand the text content fully and information deeply. 
Thus, motivation is very important in daily life for the people to 
achieve the goals. The students with a higher motivation to become more 
optimistic, they will feel enjoy and happy in reading. Motivation can 
encourage the students to read until finish and understand about 
information in reading text. Therefore, students’ motivation is important to 
reach the goals in reading achievement.Djamarah, (2008: 149) mentions 
that motivation is divided into two, intrinsic and extrinsic motivation. 
Instrinsic motivation is a drive that is active without any stimulation from 
outside because every individual has the drive to do something. Intrinsic 
motivation is driven by an interest or enjoyment in the task itself, and 
exists pressures or a desire for reward. Individuals who have intrinsic 
motivation are inclined to stay with intricate and complicated problems 
and gain knowledge from their slips and mistakes. Therefore, intrinsic 
motivation is essential and fundamental because it can make individual do 
things happily and sincerely without any intention to get reward or worry 
of punishment. 
According to Ahmadi & Hairul (2013: 9) reading motivation is 
becoming more important and focus on the four skills of reading, writing, 
speaking, listening but reading comprehension is most important and 
facilitate English language learning. Djamarah, (2008: 151) says 
thatIntrinsic motivation can be long-lasting and selfsustaining. Efforts to 
build this kind of motivation are also typically efforts at promoting student 
learning. Such efforts often focus on the subject rather than rewards or 
punishments. Extrinsic motivation is the opposite of intrinsic motivation. 
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Extrinsic motivation occurs and be active because there is an external 
stimulation. Extrinsic motivation does not link to an activity; it refers to 
the performance of an activity in order to attain a desired outcome or to 
anticipate punishment. Amundson (2015: 7) states that reading motivation 
and comprehension are two aspect of creating succesful readers. 
Motivation means to make somebody willing, to make somebody 
enthusiastic, etc.  Students who study hard to get a good mark as one 
example of extrinsic motivation. Extrinsic motivation comes from 
influences outside of the individual. Usually extrinsic motivation is used to 
attain outcomes that a person would not get from intrinsic motivation. 
Another example of extrinsic motivation is a competition because it 
encourages the performer to win and to beat others, not simply to enjoy the 
intrinsic rewards of the activity. Melekoglu & Wilkerson (2013: 78) says 
that reading motivation is vital to the learners’ ability to read and 
comprehend texts purposefully. Reading motivation encourages students 
to practice reading skills and advance their abilities. 
In this research, the reseacher focus on reading achievement. 
Reading is one of basic language skill that has an important part to learn 
English. To make a clear understanding about reading, there is detail 
explaination by an expert. (Snowling & Hulme, 2005: 1; Suyana, 2007:2) 
state that reading is information-processing: transforming print to speech, 
or print to meang.  
Means that reading is an activity of transferring the information from the 
written form, so that the reader understand the meaning or purpose 
implicitly or explicitly of  some text.  
Based  on  the background of  study above, the researcher is 
interested with the title A CORRELATIONBETWEEN STUDENTS’ 
VERBAL INTELLIGENCE AND MOTIVATION TOWARD READING 
ACHIEVEMENT AT SEVENTH GRADE IN SMP AL ISLAM 1 
SURAKARTA IN THE  ACADEMIC YEAR OF 2019/2020. 
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B. Identification of the Problem 
Based on the background of study explained, the problem will 
identify  about: 
1. A correlation betweenStudents’ verbal intelligence and reading 
achievement. 
2. A correlation between Students’ strategy and reading achievement. 
3. A correlation between Students’ habit and reading achievement. 
4. A correlation between Students’ believe and reading achievement. 
5. A correlation between students motivation and reading achievement. 
 
C. Limitation of the Problem 
The study only focused on three variables of correlation that are 
the correlation between students’ verbal intelligence and motivation 
toward reading achievement and to find out whether or not there are a 
correlation between students’ verbal intelligence and motivation toward 
their reading achievement. Reading achievement is only focused on 
descriptive text in the first semester.  
The researcher also only focuses on the seventh grade PK 
(exclusive program) students because the seventh grade is first level, they 
already get the material about descriptive text.  
Therefore, they are considered have better understanding about descriptive 
text. Beside that, students’ verbal intelligence and motivation focused on 
questionnaire. 
D. The Problem Statement 
Based on the research limitation of the research above, the problem 
statement as follow : 
1. Is there any correlation between students’ verbal intelligence toward 
reading achievement of seventh grade of SMP Al Islam 1 Surakarta in 
the academic year of 2019/2020? 
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2. Is there any correlation between students’ motivation  toward reading 
achievement of seventh grade of SMP Al Islam 1 Surakarta in the 
academic year of 2019/2020? 
3. Is there any correlation between students’ verbal intelligence and 
motivation toward reading achievement of seventh grade of SMP Al 
Islam 1 Surakarta in the academic year of 2019/2020? 
 
E. The Objective of the Research 
Based on the problem statements above, the researcher has the 
following objective:  
1. To find out  whether there is a correlation students’ verbal intelligence 
toward reading achievement at seventh grade in SMP Al Islam 1 
Surakarta in the academic year of  2019/2020? 
2. To find out  whether there is a correlation students’ motivation toward 
reading achievement at seventh grade in SMP Al Islam 1 Surakarta in 
the academic year of  2019/2020? 
3. To find out whether there is a correlation students’ verbal intelligence 
and motivation toward reading achievement at seventh grade in SMP 
Al Islam 1 Surakarta in the academic year 2019/2020? 
 
F. Benefit of the Study 
The research result is expected to give some benefits, such as following: 
1. Theoretical Benefit 
The result of this research I hope can be used as references for those 
who want to conduct a research about a correlation students’ verbal 
intelligence and motivation toward reading achievement. 
2. Practical Benefit 
a. For the English Teacher 
This research will be helpful for teacher teach in reading. Thus, it 
can motivate the students. Through those way, it is expected the 
students’ reading achievement will enchance. 
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b. For the future researcher 
This result of the research can be used as a reference and stimulus 
for other researchers who are also interested in analyzing a 
correlation students’ verbal intelligence and motivation toward 
reading achievement. 
 
G. Definition of key Terms: 
In this research, there are some key terms are as follow: 
1. Verbal intelligence 
Gardner (1983:77)  mentions that verbal intelligence is a high 
ability to organize the mind and quiet ideas well in speaking, writing, 
and reading. It encourges the students to read and write, it also help the 
students to understand meaning of word and can be believe everyone 
through speech delivered. 
2. Motivation 
Harter (1981) states motivation is very important in daily life for 
the people to achieve the goals. The students with a higher motivation 
to become more optimistic, they will feel enjoy and happy in reading. 
Motivation can encourage the students to read until finish and 
understand about information in reading text. 
3. Reading Achievement 
Mikulecky (2008:1) state that reading is a conscious and 
unconscious thinking process which requires the reader applies many 
strategies to get the meaning that the author has. 
Webster (in Marantina, 2012:5) mentions that achievement is the 
quality and quantity of the students’ work. Therefore,  
students quality can measure by the students’ work. Students can get 
the information, perception and different thought in reading. 
 
 
25 
 
CHAPTER II 
LITERATURE REVIEW 
 
 This chapter discusses about literature review. this chapter describes about 
the theories and definitions that relevant to the research to get legitimate concept. 
The researcher explains about definition of reading, rational and hypothesis, and 
previous study. Those are follow: 
 
A. Theoritical Description 
1. Reading 
a. The Definition of Reading 
Reading is the process of receiving and interpreting information 
encoded in language from medium of print (Grabe, 2009: 14). The 
reading process begins with decoding words that is, deciphering the 
letters that make up individual words. But reading is more than merely 
processing letters and sounds (Spears, 2006: 2). 
Reading is an important skill in many different settings, espesially 
in educational setting (Grabe, 2009:5).  Harrison (2004:3) argues that the 
importantce of reading is not only related to the development of 
knowledge but also it isrelated to the people thinking capability. This 
capability will be the basic development of emotional, moral and verbal 
intelligence. 
Reading is process of getting information from text or written text 
more than that, reading also requires the skill of the reader to graps the 
meaning from the text. Mikulecky (2008:1) explains that reading is a 
conscious and unconscious thinking process which requires the reader 
applies many strategies to get the meaning that the author has. The 
readers can it by comparing information in the text to his or her 
background knowlede and prior experience.Reading is a complex 
interaction between the text, the reader and the purposes for reading, 
which are shaped by the reader’s prior knowledge and experiences, 
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 the reader’s knowledge about reading and writing language and the 
reader’s language community which is culturally and socially 
situated.Reading is a mental process. It is called mental process because 
it involves brain to receive the message or information from print text 
while the eyes are sending the information to the brain. There are two 
part of mental process: word recognition and comprehension. It can be 
concluded that reading engage a cognitive process because it need the 
reader’s comprehension to get the meaning of the text. 
Reading is not just a basic skill. Many people think that reading is a 
basic skill that was taught in the first year school. Most of teachers teach 
their students reading based on their level and the vocabularies based on 
the content. Schoenbach, et all (2000: 23-38) state that reading is a 
simple process: readers decode(figure out how to pronounce) each word 
in the text and the automaticlly comprehend the meaning of the words, as 
they do with their everyday spoken English.  
Reading is a process for the readers and the text. When the reader 
reads the text, the reader not only has to find the information, but also the 
reader has to work together with the text. Working together with the text 
means that the reader has to engage the meaning of the text and what the 
author want to say in the text with reader background knowledge. Hunt 
(in Herminda, 2009: 23)  says that reading is a process that is formed by 
text, reader’s background, and the situation that occur’s in Urquhart & 
Weir (2010:153) says that reading use the reader’s cognitive ability so 
that both the reader and text can interact well. 
b. Type of Reading 
In the reading activity, there are two types of reading. The kinds of 
reading are intensive and extensive reading as follow: 
1) Intensive Reading 
Intensive reading is different from extensive reading. 
Intensive reading involves the reader reads in detail and 
needspecific aim and task.  
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Brow (2016:1) explains “intensive reading calls attention to 
grammatical forms, discourse markers, implication, 
theoretical relationship. In this type of reading they need to be 
more focus on the text because this type of reading involves 
reader’s attention to read text for getting information. 
Intensive reading allowed the reader to read the text that the 
reader likes in order to motivate in reading and the text also 
based on the reader ability.Intensive reading involves learners 
reading in detail with specific learning aims and tasks. It can 
be compared with extensive reading, which involves learners 
reading texts for enjoyment and to develop general reading 
skills. 
Ricard& Willy (2002: 296) mention the purpose of 
intensive reading is to help reader to get information and 
detail of meaning the text, to develop their reading skill such 
as identify main ideas, etc. In intensive reading, there’s an 
emphasis on deconstructing sentences to understand grammar 
and syntax rules as well as to extricate the details of the topic. 
It can also involve reading comprehension testing, such as 
finding answers to specific questions. Some possible 
examples of intensive reading material are reports, contracts, 
news articles, blog posts and short pieces of text such as short 
stories. 
2) Extensive reading 
According to Carrell and Carson (in willy 2007:134), 
extensive reading is reading rapidly of large material or 
reading long text for general comprehending and focus on the 
meaning of the text than the language itself. Extensive reading 
occurs when the reader read very easy enjoy the reading in 
order to build the reader’s reading speed or in order to help 
28 
 
them become better in that skill rather than reading to study 
about language itelf. 
Extensive reading is a way of language learning, including 
foreign language learning, through large amounts of reading. 
As well as facilitating acquisition of vocabulary, it is believed 
to increase motivation through positive affective benefits. It is 
believed that extensive reading is an important factor in 
education. Stephen Krashen (2009) claims that reading alone 
will increase encounters with unknown words, bringing 
learning opportunities by inferencing. The learner's 
encounters with unknown words in specific contexts will 
allow the learner to infer and thus learn those words' 
meanings. While the mechanism is commonly accepted as 
true, its importance in language learning is disputed. 
Nation(2005) suggests that learning from extensive reading 
should meet the following conditions: focusing on the 
meaning of the English text, understanding the type of 
learning that can occur through such reading, having 
interesting and engaging books, getting learners to do large 
quantities of reading at an appropriate level, and making sure 
that learning from reading is supported by other kinds of 
learning. In order to meet the conditions needed for learning 
from extensive reading at the students’ proficiency levels, it is 
essential to make use of simplified texts. 
The idea behind extensive reading is that a lot of reading of 
interesting material that is slightly below, at, or barely above 
the full comprehension level of the reader will foster 
improved language skills. Rott, Williams & Cameron (2002) 
state Graded readers are often used for foreign-language 
learners, some researchers have found that the use of glosses 
for "difficult" words is advantageous to vocabulary 
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acquisition. Huckin & Coady (1999) state that a number of 
studies report significant incidental vocabulary gain in 
extensive reading in a foreign language  advocates claim it 
can enhance skill in speaking as well as in reading. 
In extensive reading the reader can read so many books at 
the time which was given without any worries for testing , this 
kind of reading shows a fun reading activity. Morever, David 
(2016: 1) mentions there are some reasons why extensive 
reading is good for language  skills development: 
a) Allows the reader learn about language in context 
naturally. 
b) Extensive reading helps the reader to bild 
newvocabularies. When the reader read a lot and enjoy 
it, thereader will find new vocabularies that can help 
him/her tofind out what the vocabularies mean are then 
grammar maycome text. 
c) Help the reader to improve reading speed and reading 
fluency. 
d) Build confidence, enjoyment, and motivation to learn 
about language. 
e) Extensive reading makes the reader read and listen a lot, 
so that theycan develop good reading and listening 
habits. 
f) Help the reader to get a sense of how grammatical 
pattens work in context. 
Extensive reading means that the reader can read as much 
as possible for the reader’s own pleasure but this type of 
reading can help the reader to improve his/her speed in 
reading. 
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3) Purpose of Reading 
In this era, students can read everything what they want in 
every time and everywhere. But, each students has different 
purpose of reading. Based on Grabe and Stoller (2002: 5), 
there are some purpose in reading as follow: 
a. Reading to search for simple information this purpose of 
reading, usually the reader does scanning to get specific 
word or information. 
b. Reading to skim quickly. The reader does  skimming for 
the text in a short time to find out the general information 
of the text. 
c. Reading to learn from text. In this purpose, the reader 
learns the important information from the text and relates 
the information to the reader’s background knowledge. 
4) Definition of Reading Achievement 
Reading achievement is a result from reading 
comprehension. So, reading achievement  has similar meaning 
to reading comprehension. Therefore, reading comprehension 
effect reading achievement because reader’s comprehension 
to the text will increase or decrease reader’s achievement in 
reading. 
An achievement is an activity to get something by an effort. 
Tinambunan (2012:5) defines achievement is a degree of 
success in some part of learning activities. On the other hand, 
Webster (in Marantina, 2012:5) states that achievement is the 
quality and quantity of students’ work. Therefore, students’ 
quality can measure by the students work. Students can get 
the information, perception and different thought in reading. 
Therefore, the reasercher can give the students a reading 
comprehension test to measure the students’ achievement. 
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There are three steps in developing the students’ 
achievement, according Taylor(in Maratina, 2012:6) these are 
as follows: 
a. Encourage the students to think for themselves and to 
express opinions. 
b. Help the students buid an extensive vocabulary by using 
questions, sonversations, explanations, drawing, and 
pictures. 
c. Provides many kinds of experiences: books, trips, 
activities which the students can learn to understand life, 
people and the world. 
From the steps above, the researcher concludes that 
reading achievement encourage the students to express 
their opinions and to build an extensive vocabulary.  
Reading achievement has some part that are 
important to explore. Those are notion of reading and 
indicators of reading achievement. These are as follow: 
(1) Notion of reading  
 According to Kennedy (1981: 5), reading is the 
ability of an individual to recognize a visual form, 
associate the form with a sound and or meaning acquired 
in the past, and on the basic of past experience, 
understand and interpret its meaning. Reading is an 
important aspect in learning evaluation beside speaking, 
listening, and writting. Reading comprehension is the 
effective way to measure the ability of the students in the 
wider class. The teacher always used reading 
comprehension in examination. Nowdays, reading is one 
of the subject matters for the students. The students in 
indonesia have bad reading achievement rather than 
other contries.Heilman (1965:6) mentions that reading is 
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process of getting meaning from printed word symbols. 
Moreover, Williams (1984:2) says that reading is a 
process where by one looks at and understands what has 
been written. Reading is an important aspect in 
understanding of the text. Without understanding the 
text, the students cannot improve their reading 
achievement. There are many definitions about reading 
from some expert. Zare & Othman (2013:188) define 
reading as the readers’ cognitive activity in a 
cinversation with the author throught the text.According 
to Aulia (2004:2) reading is an activity to comprehend 
the texts in their English class. Therefore, reading is the 
cognitive process to comprehend the texts in the class. 
However, the definition of reading can be seen in many 
views. 
 According Mikulecky & jeffries (in Badroh, 
2018:15) reading is the way to improve the general 
language skills in English. Therefore, it can help the 
reader to improve their skill in writting and speaking. 
Students get many information toward reading text. 
According to Marsela (2007:17) reading is process of 
reader to get the information from the text and skill to 
understand the meaning from the text. Therefore, the 
reader needs a process in reading to get the information. 
According to Plani (in Marsela, 2007:16) reading is a 
process of thinking, evaluating, judging, imaginating, 
reasoning and problem solving. In short, reading needs 
process through interaction with written language or text. 
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5) Microskill and Macroskill of Reading 
These are two skills in reading. According to Brown 
(2004:187-188) microskills and macroskills are needed to 
assess reading comprehension. Those skills are as follow: 
a. Microskill 
1) Discriminate among the distinctive graphemes and 
orthographic pattens of English. 
2) Retain chunks of the language of different lenghts in 
short-term memory. 
3) Process writting at an efficient rate of speed to suit 
the purpose. 
4) Recognize a core of words, and interpret word order 
pattens and their significant. 
5) Recognize grammatical word classes, systems, 
pattents, rules, and eliptical forms. 
b. Macroskill 
1) Recognize the rhetorical forms of written discourse 
and their significance for interpretation. 
2) Recognize the communicatie functions of written 
texts, according to form and purpose. 
3) Infer context that is not explicit by using 
background knowledge. 
4) Distinguish between literal and implied meanings. 
5) Detect culturally specific references and interpret 
them in a context of the appropriate cultural 
schemata. 
6) Indicator of Reading Achievement 
The reseacher defines the students’ reading achievement as 
the students’ reading test score. Brown (2004:187-188) mentions 
the indicators of reading achievement are as follow: 
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1) Comprehension 
In this part the students should understand the informations 
in the text, therefore they can answer the question in the 
reading comprehension correctly. 
2) Recognizing Grammatical rules 
Students could understand the grammatical rules and could 
understand the meaning of significance words, the closest 
meaning and the opposite of the words. 
3) Recognizing meaning 
Students could understand the particular meaning may be 
expressed in the text. 
4) Recognizing the communicative function 
Students can regonize the functions of written text either 
textually or contextually.  
5) Inferring the link and connections 
Students can explain the events, main ideas, moral value 
and the connections between the events, then they can give 
information about the connected events. 
 
2. Intelligence 
a. Definition of Intelligence 
According to Goldstein, Priciotta, et al (2015: 3) Intelligenc 
has been defined differently. Intelligence was difficult to define 
and cause confusions between researchers. The most important 
definition is how people solve their problems, intelligence also has 
been defined as ability to understand, communicate, learn, how 
brain work with abstract yhing, etc. However, currently, 
researcher have been identified about relationship between humas’ 
intelligence, behavior, and development of each person. 
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Gardner (1983: 294) mentions that intelligence comprices a 
set of separate intelligence, each of which is specialized for 
acquiring knowledge and solving problem in different areas of 
cognitive activity. The term of intelligence commonly be taen to 
mean how a person understand and learn, but different people 
have their own meaning of intelligence and this also can caused by 
their background knowledge both from historical or cultural 
factors. 
Bainbridge (2013: 9) state that intelligence is always be 
defined as general mental ability to learn and apply the knowledge 
in manipulating, environment, as well as the ability to think 
abstractly. Intelligence is based on three  primary components, 
first is the ability to direct thought and action, second is the ability 
to change direction of thought and action, third is the ability to 
critize own thought and action. So, it can be concluded that 
intelligence defines as people ability to adapt with enviroment, 
knowledge, and the ways of thinking that can be developed by 
themself. Armstrong (2009: 27) mentios the main factors of 
developments to developed the intelligence, are as follow: 
1) Biological endowment-generic factors and how brain 
works before, during and after birth. 
2) Personal life history-this factors involves experience 
with parents, teachers, peers, friends, and others who 
developed the intelligence. 
3) Cultural and historical background-time and place in 
which the people were born and raised. Then, the nature 
and state of cultural or historical developments in 
differents in different areas. 
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b. Definition of Multiple Intelligence 
First the theory introduced by Gardner in the late 1970 and 
early 1980. Before, Garnerd introduce the theory, intelligence was 
measured by logic and language. Then, Gardner argues that brain 
has others types of intelligence. According to Gardner (2003: 115) 
all people have these intelligence but people differ in the strengths 
and combination of intelligence. Refers to multiple intelligence 
theory, Gardner believes that every people can change or increase 
the intelligences through training and practice. 
Since Garnerd theory, many researcher have tried to 
identify the theory of multiple intelligence. Garnerd theorys’ 
identified eight intelligences such as, verbal-linguistic, musical, 
logical-mathematical, spatial, bodily- kinesthetic, interpersonal, 
intrapersonal, and naturalist. However, in 2006 Moran, Kornhaber, 
and Gardner added one intelligence and became nine multiple 
intelligence, verbal-linguistic, musical, logical-mathematical, 
spatial, bodily- kinesthetic, interpersonal, intrapersonal, and 
naturalist and existential, Gardner(2000: 77). 
Gardner claims that people can develop their multiple 
intelligence, one, some of the intelligence or all of them. The 
intelligence is changing. The multiple intelligence is something 
that can be developed or nurtured. “there are seven autonomous 
brain systems that work out together in complex ways; no 
intelligence exxists by itself,; said Gardner.  
On the other hand, in educational field, Christison (in Hashemi, 
2012: 103) said that the theory of multiple intelligence can help 
teachers to find out learning style and others ways to know about 
what have been taught in classroom activities. 
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c. Type of Multiple Intelligence 
Gardner (1993: 295) mentions that identified there are nine 
intelligences, are as follow: 
1) Verbal-linguistic intelligence is an ability to perceive or 
generate spoken and written language. 
2) Musical intelligence is sensitivity to pitch, rhythm, and timbre; 
the ability to create, communicate and understand meaning in 
sound; the ability to discren sound patterns. 
3) Logical-mathematical intelligence is an ability to use and 
appreciate of numerical, causal, abstract or logical relations. 
4) Spatial intelligence is an ability to perceive visual and spatial 
information, and to transform or modify this information and 
re-crete visual images. 
5) Bodily-kinesthetic intelligence is an ability to control of all or 
parts of one’s body and to solve problems or create producta. 
6) Intrapersonal intelligence is a capacity to form a mental model 
of oneself and use the model to make informed decisions about 
possible actions. 
7) Interpersonal intelligence is a capacity to recognize, 
distinguish between and/or influence in desired ways other’s 
feelings, beliefes, and intentions. 
8) Naturalist intelligence is an ability to understand and work 
effectively in the natural word. 
9) Extential intelligence, it is involves an individual’s ability to 
use collective values and intuition to understand others and the 
world around them. 
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d. Definition of Verbal intelligence 
Verbal intelligence is the students ability to use the word 
correctly. The students use intelligence for processing words in 
reading. Verbal intelligence refers to the ability of students to 
express these thoughts in reading, writting, and speaking. The 
students’ verbal intelligence is also the ability to analyze 
information and solve problems using language-based reasoning. 
Language-based reasoning involves reading or listening to words, 
conversing, writing, or even thinking from classroom learning to 
social communication to texting and email, our modern world is 
built around listening to or reading words for meaning and 
expressing knowledge through spoken language. Many experts 
have different definition about verbal intelligence. First, Gardner 
(1983: 77) defines that verbal inttelligence is the ability of the 
students to understand the meaning both of individual words and 
of passages of written or spoken texts.  
Thus, Gardner (2000:27) states that if we examined by 
neurologically, the part of the brain that plays a role in verbal 
intelligence  are the left temporal lobe and the front lobe. That area 
is responsible for producting grammatically correct sentences. 
Second, Richards (2018: 169) defines verbal intelligence is 
using language in an innovative and special way.  
Therefore, Armstrong (2018: 169) defines that verbal intelligence 
involves the ability to use the syntax, semantics, phonology, and 
pragmatic dimensions of language or its practical use 
(e.g.,rhetoric, explanation, mnemonics, and metalanguage).The 
most basic verbal intelligence definition is the ability to think 
words and use those words to express one’s thoughts to others. 
When people use conversation to speak to one another, they utilize 
their verbal/linguistic intelligence.  
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Verbal intelligence is also employed when writers create written 
works, even something as simple as a letter to a friend or an email. 
In school, this intelligence is vital to good school performance, as 
most subjects require reading and writing skills. A verbal 
intelligence test and linguistic intelligence activities all work to 
identify how well an individual can do this, and then to improve 
upon it if necessary. 
According to Armstrong (2012), the characters of children 
who have the potential of verbal intelligence are as follow: 
1) Love creative writting. 
2) Like making up fictional stories or telling jokes. 
3) Very memorized name, place, date or small things. 
4) Reading in the free time. 
5) Spelling word correctly and easly, etc. 
Verbal intelligence is the most widely shared intelligence. 
It helps people connect and communicate with one another, thus 
helping improve interpersonal relationships; because of this, 
improving verbal/linguistic intelligence is beneficial to all people, 
whether they have strong levels or weak levels of this form of 
intelligence. That is what makes linguistic intelligence activities 
so valuable. 
e. Indicator of Verbal intelligence 
  Students’ verbal intelligence means the students’ 
questionnaire score. From the explanation above; the indicators of 
verbal intelligence According to Gardner (1983:77) are follows: 
a) Writes better than average for their age 
 Students could write about events they have exprienced 
much better than their average. 
b) Spins tales and tells jokes and stories 
 Students could get engaged in their social life and teling 
jokes and stories to their social environment. 
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c) Has a good memory for names, places, dates, and trivia 
 Students could memorize any vital things such as names, 
places, dates, and any other stuff.  
d) Enjoys word games 
 Students would be able to enjoy every word games they 
played. 
e) Spells words accurately 
 Students could spell any words correctly and accurately 
according to the right spelling.  
f) Enjoys listening to the spoken word 
 Students could enjoy the spoken words they have been 
istening to.  
g) Has a good vocabulary for his/her age 
 Students could express their spoken words using various 
vocabulary much better than their average age.  
h) Communicates to others in a highly verbal way 
 Students could communicate and receiving information in 
various verbal way. 
 
3. Students’ Motivation 
Students’ motivation has four parts that important to explore. 
Those are a notion of motivation, function of motivation, types of 
motivation, and indicators of motivation. These are as follows: 
a. Notion of Motivation 
Motivation is very important in daily activities for the 
people to achieve the goals. Students who have high motivation to 
begin working on tasks happily. Ahmadi (2016: 1) defines reading 
motivation is the readers’ purpose, idea, and interest in reading. 
Then, Lay (2017: 12) states that motivation related to the students’ 
belief,perception, value, interest and action. Therefore, motivation 
is the students’ belief and interest in reading. 
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Motivation is an internal drive to encourage the people to 
act. Harmer ( 2017: 13) defines motivation as the person internal 
drive to do something and to get something. It encourages the 
students to try harder in understanding the material more deeply. 
Then, Motivation gives influences in reading achievement. 
Students have different motivation in reading activity. Takaloo & 
Ahmadi (2017: 11) argue that the students have different levels 
and types of motivation from the others which is affected students’ 
desire, and pleasure in learning situation. According to Daff & 
Ahmed (2016: 3) The powerful motivation can push students to 
read. Meanwhile, negative motivation pushes the students away 
from the book. Therefore, the different motivation emphasizes on 
students’ desire and pleasure. The positive belief of the students 
motivates them to read. But, the negative motivation encourages 
them away from a book. Thus, reading motivation distinguishes 
students’ success in text understanding. 
Students’ motivation makes the learning process successful. 
Many factors that affected the students’ motivation. according to 
Narayanan (2016:12) motivation is the students’ reason behind 
their actions or behaviors. It means that motivation can encourage 
a person to do something and try harder to understand the 
material.Those are student, teacher, content, method, and 
environment. The teacher should be a motivator for the students to 
make them interest for reading. The teacher must give stimulating 
content to the students. and the last teacher should give an 
interesting method in learning activities. 
b. Function of Motivation 
Motivation can support the students to understand the text. 
Daff & Ahmed (2016: 3) define that reading motivation is 
students’ interest in reading. It can support the students to read 
more and enjoy in reading.  
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Then According to Ahmadi (2016: 2) stronger motivation can 
make the students to read more in a wider range. The researcher 
concludes that students with high motivation would read more 
than students with lower motivation. 
Motivation improves the reading achievement. Takaloo & 
Ahmadi (2017: 11) argue that the motivation is a desire to read 
and can influence the student achievement.  
The researcher believes that motivation can push the students to 
read. Then, Ellliot and Covington (2016: 11) state that the function 
of motivation is to give the reasons for students’ actions, desires, 
and needs. And Pardee ( 2016: 11) states that motivation can 
encourage the students to act in a certain way. The researcher 
concludes that the function of motivation is to encourage the 
students to read in order to get a good achievement in reading 
activities. 
c. Type of Motivation 
Motivation is divided into two types. These are intrinsic 
and extrinsic. These are as follows: 
1) Intrinsic Motivation 
Intrinsic motivation is students’ inner desire. Marsela 
(2017: 14) defines intrinsic motivation is doing an activity for 
itself with pleasure. Another definition according to Usher (in 
Takaloo & Ahmadi, 2017: 12) intrinsic motivation is a desire 
to do or to achieve something with pleasure. From the 
definition above, intrinsic motivation is desire from inside an 
individual to do something. 
Ahmadi (2016: 2) defines intrinsic motivation is the 
behavior that is driven by internal rewards. the desire to do that 
activity is enjoyable to do. In other words, the motivation 
arises from the individual to achieve something. When the 
students have intrinsic motivation, they do something with 
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pleasure. Finally, Harter ( 2018: 33) states the characteristic of 
intrinsic motivation as follows: 
a) Challenge, it means the students’ effort to learn hardly and 
interest to do new work in the difficult level. 
b) Curiousity, it means the students’ effort to gain or make 
question about new things. 
c) Independent mastery, it means the student interest to finish 
the assignment by himself. 
2)  Extrinsic Motivation 
Extrinsic motivation is external factors related to reward 
from outside. It is given to students as a result of an action. 
Alizadeh (2016, 12) defines that extrinsic motivation is the actions 
to get a reward or stopping a punishment. Another definition, 
Takaloo & Ahmadi (2017: 12) define that extrinsic motivation as 
the external factors involve scores, prizes or admiration that can- 
stimulate students’ desire to read. Therefore, extrinsic motivation 
refers to external that can stimulate students’ desire to get a reward. 
Extrinsic motivation comes from the students’ satisfaction 
in doing a task. Thus, it encourages the students’ desire to answer 
the question. On the other hand, Ahmadi (2016: 2) argues that 
extrinsic motivation has a negative effect for the students. They do 
not read with their intention, but they read because rewards or the 
punishment. From the explanation above, the researcher concluded 
that extrinsic motivation encourages the students to complete the 
question in the task to get the reward. 
Finally, Harter (2018: 33) states the characteristics of 
intrinsic motivation are as follows: 
a) Easy work, it means the students feel easy to do the work. 
b) Pleasing teacher, it means the students finish the work because 
the teacher wants. 
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c) Depends on teacher, it means the students want to ask the 
teacher the way to get the right answer and help them to make 
next plan. 
d. Indicator of Students’ Motivation 
Students’ motivation is the power from inside and outside 
of the students to encourage them to get good achievement. The 
indicator of motivation, according to Harter (2018: 33) are as 
follows: 
1) Intrinsic Motivation 
a) Challenge, it means the students’ effort to learn hardly and 
interest to do new work in the difficult level. 
b) Curiousity, it means the students’ effort to gain or make 
question about new things. 
c) Independent mastery, it means the student interest to finish 
the assignment by himself. 
2) Extrinsic Motivation 
a) Easy work, it means the students feel easy to do the work. 
b) Pleasing teacher, it means the students finish the work 
because the teacher wants. 
c) Depends on teacher, it means the students want to ask the 
teacher how the way to get the right answer and help them 
to make next plan. 
 
B. Previous Study 
The reseacher finds some previous studies related to students intelligence 
and reading achievement from other researchers, in order to help the 
researcher conducts this study. 
The First, Nerfi Istianto (2013) report that overall the students’ motivation 
in learning speaking. The objective of this previous is to know the students’ 
motivation in learning speaking and their speaking ability. The motivation as 
the same variable in this study.  
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The result of this previous show that at degree of significance 5% ro=0,555 > 
rt=0,349 and at degree of significance 1% ro=0,555 >0,449. In the 
significance 5% and 1%, ro(rxy) is higher that rt means that there is positive 
correlation between students’ motivation in learning and their speaking 
ability at second grade SMA Darussalam Ciputat.  
Second, Hajhashemi (2018) reports that overall multiple intelligences was 
significantly positively correlated with learning experience but not student 
motivation. Although the findings revealed a significant difference between 
the MI profiles of respondents and their age category, it was revealed that all 
students are lower in Existential intelligence. The intelligence and motivation 
as the same variables in this study. The difference between this study and this 
previous study is that this study investigates about a correlation students’ 
verbal intelligence and motivation toward reading achievement. While the 
previous investigates the multiple intelligences, motivations and learning 
experience regarding video-assisted subjects in a Rural University. 
Thrid,  Ayten Çokçalışkan & Şener (2018) report that overall multiple 
intelligence was observed that the students had almost all these types of 
learning styles but mostly they were found to be tactile and auditory learners. 
The three intelligence groups: Naturalistic, Visual and Kinesthetic 
intelligences types received the highest score. The analyses also indicated that 
there was a significant difference between males and females. It was seen that 
most of the intelligence types and learning styles had a moderate positive 
correlation. The intelligence as the same variable in this study. The difference 
between this study and this previous study is that this study investigates about 
a correlation students’ verbal intelligence and motivation toward reading 
achievement. While the previous An Investigation between Multiple 
Intelligences and Learning Styles Foreign Language Education Department, 
Muğla Sıtkı Koçman University, Turkey National Ministry of Education, 
Turkey of 2015-2016 Education Year. 
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Fourth, Farmawati (2018) report that students’ reading habits (X1) have 
significant result of 0.007. Students reading strategies (X2) have significant 
result of 0.009. Students reading motivation (X3) has a significant result of 
0.032. Therefore, the researcher found out that there is a positive and 
significant contribution of students reading habit, reading strategy, reading 
motivation on students reading achievement. The reading achievement and 
motivation as the same variables in this study. The difference between this 
study and this previous study is that this study investigates about a correlation 
students’ verbal intelligence and motivation toward reading achievement. 
While the previous the contribution on students’ reading habit, students’ 
reading strategy, and students’ reading motivation toward reading 
achievement. 
Fifrth, Costa & Araújo (2018) report that  Results show that Results show 
that students’ early literacy skills, home literacy practices and resources, and 
reading behavior are associated with reading scores in all countries. 
Furthermore, across different countries there are student/home universals and 
school particulars that explain variation in reading achievement. Educational 
policies should address home and school literacy skills and practices, school 
climate, and school composition to improve students’ reading ability. The 
reading achievement as the same variable in this study. The difference 
between this study and this previous study is that this study investigates the 
skilled students and effective schools: reading achievement in Denmark, 
Sweden, and France. 
Sixth, Fatmawati (2017) report that overall the correlation between 
vocabulary mastery and reading comprehension. The objective of this 
previous is to know vocabulary mastery and reading comprehension. The 
result of this previous show that at degree of significance (p-value) < a, 0,000 
< 0,05. Rxy was 0,062. It meants that vocabulary and reading comprehension 
had corellation, because rxy is in range 0,60-0,799. Then, there is significant 
correlation between learning motivation and reading comprehension, the 
significant (p-value) < a, 0,000 < 0,05. Rxy was 0,634,  
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it meants that had strong correlation because rxy is in range 0,60-0,799. The 
learning motivation as the same variable in this study. The difference between 
this study and this previous is that this study investigates a correlation 
between students’ verbal intelligence and motivation toward reading 
achievement. 
 
C. Rationale 
Concept theories as directive reason that will be able to provide answer for 
the research questions. The conceptual theories is verbal intelligence as the 
ability of the students to use the word correctly. The students use intelligence 
for processing words in reading. If the students have high verbal intelligence, 
they will get high reading achievement. 
 
Figure 2.1 Rationale of the Study 
 
 
 
 
 
 
 
D.  Hypothesis 
Based on the theories disscussed above, it can be proposed theoritical 
hypothesis that there is a positive and significant a correlation students’ 
verbal intelligence and motivation toward reading achievement at seventh 
grade of SMP Al Islam 1 Surakarta in The Academic year of 2019/2020.  
 
 
  
X1 (Students’  
Verbal Intelligence) 
Y (Reading 
Achievement) 
X2 (Students’ 
Motivation) 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
There are three possible result of a correlation study : a positive 
correlation, negative correlation, and no correlation. The correlation 
coefficient is a measure of correlation strength and can range from -1.00 to 
+1.00. perfect positive correlation would result in a score of +1. Perfect 
negative correlation would result in -1 (Nunan, 1992: 39). 
1. Positive correlation: Both variables improve or decrease at the same time. 
A correlation coefficient close to +1.00 indicates a strong positive 
correlation; 
2. Negative correlation: indicates that as the amount of one variable 
improves, the other decreases. A correlation coeficient close to -1.00 
indicates a strong negative correlation; 
3. No correlation: indicates that is no relationship between the two variable. 
A correlation coeficientes a strong correlation; 
The main purpose of this kind of research is to know the relation 
between variables. The variable were independent and dependent variables. 
There are three variable, as follow: 
a. The Independent Variable 
1) Students’ Verbal Intelligence at Seventh Grade of SMP Al Islam 1 
Surakarta (X1) 
2) Students’ Motivation at Seventh Grade of SMP Al Islam 1 
Surakarta (X2) 
b. The Dependent Variable 
1) Students’ Reading Achievement at Seventh Grade of SMP Al 
Islam 1 Surakarta (Y) 
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B. Place and Time of the Research 
1. Place of the Research 
The place of the research is in SMP Al Islam 1 Surakarta. It is located 
in Jl.Mr.Muh.Yamin 125, and Jl. Poconoko 37, Surakarta, Jawa Tengah. SMP 
Al Islam 1 Surakarta has two programs. Those are PK (exclusive program) 
and Regular program. The researcher chooses this school because this is one 
of the favorite junior high school in Surakarta. This accreditation “A” because 
this school has the best quality, and the accessibility and familiarity of the 
situation and the participants. The researcher focuses on seventh grade 
students of the PK (Exclusive Program) in SMP Al Islam 1 Surakarta as the 
research respondents to know about the influence students’ verbal intelligence 
toward reading achievement. 
2. Time of Research 
The researcher conducted of the research on August until February 2020. 
There is a research schedule table : 
Table 3.1. Schedule of The Research 
No Activities 
Months 
8 9 10 11 12 1 2 
1 Research title submission        
2 Counselor decision        
3 Proposal arrangement        
4 Proposal seminar        
5 Proposal revise after seminar        
6 Research permission        
7 Research instrument 
arrangement 
       
8 Research consultation        
9 Research realization        
10 Arranging the thesis        
11 Testing the thesis result        
12 Thesis revision        
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C. Population, sample and samping 
1. Population 
According to Sugiyono (2015: 61) the population is a generalization 
region consisting of object/subject that have certain qualities and 
characteristics set by the researcher to be studied and then drawn 
conclusions. The population of this research is seventh grade student PK 
(Exclusive Program) of SMP Al Islam 1 Surakarta in the academic year of  
2019/2020. The seventh grade students are chosen because these grade 
adaptability from elementary school to junior high school.The 
PK(Exclusive Program) is chosen because this program is seen as the 
better from regular program in SMP Al Islam 1 Surakarta. The population 
are three class which is consis of  84 students. 
2. Sample and Sampling 
The researcher uses sample to got the data. A sample is taken from a 
population. That is to be real representatives of the population. The 
technique to take the sample is cluster radom sampling. Peter (2005:99) 
says that sample is made up of the individuals, items, or events several 
selected from a large group refered to as a population. Therefore, 
according to Kerlinger (2006:188), cluster random sampling is a method of 
with drawing from a population or universe in a certain way so that each 
member of the same opportunity to be elected or taken.  Thus, Margono 
(2004:126) states that cluster random sampling is a technique for getting 
samples that are directly carried out on the sampling unit as an element of 
a remote population has the same opportunity to be sampled or to represent 
the population. In this technique, the researcher will use lottery picking by 
writing each class in a piece of paper. Then, the researcher will take two 
classes randomly. first class as tried out class and second class as 
examined class.  
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D. Operational Definition 
Operational definition will use to know the definition, type and 
indicators of the corresponding variables in the research. The variable used in 
this research consist of independent and dependent variables. 
1. Independent Variable 
The independent variable are free variable that correlation the 
dependent variable. In this research, the independent variable is students’ 
verbal intelligence (X1) and Students’ Motivation (X2). 
2. Dependent Variable 
The dependent variable is the variable affected because of the free 
variable. In this research the dependent variable is reading achievement 
(Y). 
Based on the explaination above, the researcher concludes that the 
independent variables are students’ verbal intelligence(X1) and Students’ 
Motivation (X2). Thus, the dependent variable is reading achievement 
(Y). Based the theoretical review, The researcher presents operational 
definitions and the indicators of the research in table 3.2.  These are as 
follows: 
Table 3.1 Operational Definition of the Variables 
Variable Operational 
Definition 
Indicators Measurement/ 
Characteristic 
Scale Items 
Number 
Independents Variables 
Students’ 
verbal 
intelligence 
(X1) 
Verbal 
intelligence is 
the ability to 
understand the 
meaning both 
of individual 
words and of 
passages of 
written or 
spoken texts. 
(Gardner  
1983: 77). 
Good 
remembering 
written and 
spoken 
information 
Could 
memorizing 
written and 
spoken 
information 
Interval  
1,2 
Oral or silent 
reading 
Could read 
without 
pronouncing 
3,4 
Writes better 
than average 
for their age 
 
Could write 
better than their 
age 
5,6 
 
Spins tales and 
tells jokes and 
stories 
 
Could tell a joke 
and story 
7,8 
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Variable Operational 
definition 
Indicators Measurement/
Characteristic 
Scale Items 
Number 
  Has a good memory for 
names, dates, places, and 
trivia. 
Could 
memorize any 
important stuff. 
 9, 10 
  Enjoys word games. Could get 
involved in 
word games 
happily. 
 11, 12 
  Spells words accurately. Could spell 
words 
correctly. 
 13, 14 
  Enjoys listening to the 
spoken word. 
Could enjoy 
listening to the 
spoken words. 
 15, 16 
  Has a good vocabulary 
for his/her age. 
Could have a 
good 
vocabulary 
variety. 
 17, 18 
  Communicates to others 
in a highly verbal way. 
Could 
communicate 
verbally to 
others. 
 19, 20 
Students’ 
Motivation 
(X2) 
Students’ 
motivation is 
the power 
from inside 
and outside 
of the 
students to 
get good 
achievement 
(Harter: 
1981). 
Intrinsic Motivation 
-Challenge 
Try to learn 
hardly and 
interest to do 
new work in 
the difficult 
level. 
Interval  1, 2, 3, 4 
  Curiosity Try to gain or 
make question 
about new 
things. 
 5, 6, 7, 8 
  Independent mastery Interesting to 
finish the 
assignment by 
himself. 
 9, 10, 11 
  Extrinsic Motivation 
-Easy work 
Feel easy to do 
the work. 
 12, 13, 14 
  Pleasing teacher Try to finish 
the work 
because the 
teacher wants. 
 15, 16, 17 
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Variable Operational 
Definitional 
Indicators Measurement/ 
Characteristic 
Scale Items 
Number 
  Pleasing 
teacher 
Try to finish the 
work because 
the teacher 
wants. 
 15, 16, 17 
  Dependence 
on teacher 
Want to ask the 
teacher the way 
to get the right 
answer and help 
them to make 
next plan. 
 18, 19, 20 
Dependent Variable 
Students’ 
Reading 
Achievement 
(Y) 
Students’ 
reading 
score from 
the test 
(Brown, 
2004). 
Comprehensio
n 
Understanding 
the information 
in the text and 
can answer the 
question. 
Interval  
2, 6, 12, 
16 
Recognize the 
grammatical 
rules 
Understanding 
the grammatical 
rules and the 
meaning of 
significance 
words, the 
similar meaning 
and the opposite 
of the words. 
4, 11, 15, 
20 
 
Recognize the 
particular 
meaning  
Understanding 
the particular 
meaning may be 
expressed in the 
text. 
3, 5, 7, 17 
Recognize the 
communicativ
e functions  
Understanding 
the functions of 
text. 
1, 10, 13, 
19 
Inferring the 
links and 
connections 
Concluding the 
main idea, moral 
Value on the 
text. 
8, 9, 14, 
18 
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E. Technique for Collecting Data  
The researcher will collect the data to find out a correlation between 
students’ verbal intelligence and motivation toward reading achievement. The 
researcher will use two steps, those are a technique for collecting data, 
research instrument of the research. The steps are as below: 
1. Technique for Collecting the Data 
In collecting data, the researcher uses questionnaores and tests as 
the techniques. These are below: 
a. Questionnaire 
The researcher  uses the questionnaires to get information about 
the topic. Questionnaire are list of question or statement about students’ 
verbal intelligence and motivation. According to Creswell (in 
Sugiyono, 2014: 71), questionnaires use to survey the pasticipant to get 
the data and return to researcher. According  to Arikunto (2010:194), 
questionnaire is a number of written questions which is used to obtain 
information from respondents about personal report or thins that they 
know. Therefore the researcher will use questionnaires to obtain the 
information about students’ verbal intelligence. The seventh grade 
students PK (Exclusive Program) are given questionnaires. This 
research uses closed-questionnaires with likert scale to measure each 
variable above. In order to measure each components of students 
intelligence and motivation, the researcher will uses 20 questions in 
questionnaire. The researcher will use likert scale for scoring.  
b. Test 
Test is a simple method to measure the students ability or 
performance, and to collect the data of students reading achievement. 
Brown (2018: 44) defines test is a method to measure the students’ 
ability. Therefore , the researcher uses tets to get the score. Brown 
(2004:3) defines that test as a method of measuring a persons’ ability, 
knowledge, or performance in a given area (domain). 
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2. Instrument of the Research 
In this research, the researcher will use questionnaires and tests for 
get the data samples. According to Sugiyono (2015), the instrument is 
tools to measure the phenomeon. These instruments are below: 
a. Questionnaire  
In this research, the questionnaire are dealing with students’ 
verbal intelligence and sudents’ motivation. The researcher will use 
Indonesia language to help students more easily and effeciently to 
answer the questions. The students can use the checklist to answer the 
questionnaire. According to Mahmud (2011:177) questionnaire is 
instrument of collecting the data which uses list of questionnaire to 
collect the answer from the respondent. Mahmud (2011:178) mentions 
that there are two kind of questionnaire, closed and opened 
questionnaire. Cohen (2007:321) explains that there are several kinds of 
question and response modes in questionnaire, including, dichotomous 
questionnaire, multiple choice questions, rating scales, constants sum 
questions, ratio data and open-ended questions. 
In this research, the researcher used closed-questionnaire as the 
type of questionnaire and likert scales to measure the data. Sugiyono 
(2015: 134-135) states that the Likert scale used to measure the 
peoples‟ attitude, opinions, and perceptions toward social phenomena. 
The Likert scale are as follows:  
1 Never (tidak pernah) 
2 Sometimes (kadang-kadang) 
3 Often (sering) 
4 Always (selalu) 
b. Reading Test 
A test is a simple method to measure students‟ ability. The  
researcher will uses 20 question in reading test. It will use descriptive 
text, he test addapted from “English on Sky 1” The texts were chosen 
because those are appropriate to the syllabus of the first grade students. 
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The researcher uses “multiple choices” test. The students are given four 
passages by following the questions.  
The researcher will use two steps to get the score. In the first 
step the reseacher will uses Guttman scale for scoring. The students 
give four passage by following statements. according sugiyono (2015: 
97) The Guttman scales are: 
0  Incorrect answer 
1 Correct answer 
The second step is the final score of each indicators number of 
each student’s are summed up then are classified into four scales.  
The researcher uses Likert scale to make the final score is equal with 
the questionnaire. The scales are : 
1 Low  
2 Average 
3 High  
4 Very high 
3. The Analysis of Instrument 
A good instrument should be valid and reliable. The instrument of the 
research are students’ verbal intelligence, students’ motivation and  reading 
achevement. To know the validity and realibility, the researcher used by 
SPSS. 
a. Validity 
The instrument in a research must be valid. Therefore, to analyze 
the tried or out result of the variables, the items has to be analyzed by the 
following formula: 
 
Where: 
    : the correlation between variable x and y 
  : the score of odd items 
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  : the score of even items 
  : the number of items of x scores 
∑  : the number of items of x scores 
∑  : the number of items of y scores 
∑   : the sum of the product of each x scores with its corresponding y 
scores for the same students 
∑ 2  : the sum of the x square 
∑ 2  : the sum of the y square 
The distribution (of the r table) for N = 26 respondents, α = 0.05 
and the degree of deliberation (dk= N-2) is 0,3892, The items are 
significance when r result> r table (0,3892). After the items of the 
questionnaire are signifying, the items are valid to be responded by the 
subjects. The r result can be seen in appendix 3. 
In testing the validity of instruments, the researcher uses SPSS 16.0 
to help the counting the result. The summary result of validity testing 
each variable are as below:  
 
Table 3.3 Summary Result of Validity Testing of Students’ Verbal 
Intelligence 
Item Number r result r table Criteria 
1 0,655 0,3882 Valid 
2 0,472 0,3882 Valid 
3 0,800 0,3882 Valid 
4 0,816 0,3882 Valid 
5 0,800 0,3882 Valid 
6 0,858 0,3882 Valid 
7 0,863 0,3882 Valid 
8 0,601 0,3882 Valid 
9 0,863 0,3882 Valid  
10 0,489 0,3882 Valid 
11 0,688 0,3882 Valid 
12 0,511 0,3882 Valid 
13 0,665 0,3882 Valid 
14 0,550 0,3882 Valid 
15 0,417 0,3882 Valid 
16 0,431 0,3882 Valid 
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Items Number Rresult Rtable Criteria 
17 0,592 0,3882 Valid 
18 0,668 0,3882 Valid 
19 0,590 0,3882 Valid  
20 0,456 0,3882 Valid 
 
Based on the table above, the researcher concludes that the result of 
the tryout of the 20 items questionnaire of students’ verbal 
intelligenceare valid, if r result> 0,3892. The table of result of validity from 
the students’ verbal intelligence. 
 
Table 3.4 Summary Result of Validity Testing of Students’ 
Motivation 
Item Number r result r table Criteria 
1 0,504 0,3882 Valid 
2 0,482 0,3882 Valid 
3 0,590 0,3882 Valid 
4 0,686 0,3882 Valid 
5 0,534 0,3882 Valid 
6 0,591 0,3882 Valid 
7 0,458 0,3882 Valid 
8 0,666 0,3882 Valid 
9 0,491 0,3882 Valid 
10 0,474 0,3882 Valid 
11 0,590 0,3882 Valid 
12 0,706 0,3882 Valid 
13 0,673 0,3882 Valid 
14 0,594 0,3882 Valid 
15 0,598 0,3882 Valid 
16 0,461 0,3882 Valid 
17 0,580 0,3882 Valid 
18 0,451 0,3882 Valid 
19 0,592 0,3882 Valid 
20 0,582 0,3882 Valid 
 
Based on the table above, the researcher concludes that the result of 
the tryout of the 20 items questionnaire of students’ motivation are valid, 
if r result> 0,3892. The table of result of validity from the students’ 
motivation. 
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Table 3.5 Summary Result of Validity Testing of Students’ Reading 
Achievement 
Item Number r result r table Criteria 
1 0,738 0,3882 Valid  
2 0,747 0,3882 Valid  
3 0,655 0,3882 Valid 
4 0,477 0,3882 Valid 
5 0,647 0,3882 Valid 
 
Based on the table above, the researcher concludes that the result of 
the tryout of the 10 items questionnaire of students’ verbal intelligence 
are valid, if r result> 0,3892. The table of result of validity from the 
students’ reading achievement. 
 
b. Realibility 
Realibility refers to the consistency of score or responses which is 
achievement on different occasions. To measure the realibility of reading 
achievement the reseacher used Sperman Brown formula as follows: 
ri=
     
      
 
which is : 
ri=realibility instruments 
rb= rxy which is mentioned as index correlation between two part of 
instrument. Total number items  
According to Nunnally (in Ghozali, 2011:48), the variable is 
realiable if the Cronbach Alfa > 0,60. The table of result of realibility 
testing of instrument can be seen as follow: 
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Table 3.6 
Summary Result of Reliability Testing of Instruments 
No Variable 
Cronbach 
Alfa (α) 
Minimum 
score 
Of 
Cronbach 
Alfa 
Criteria 
1 Students’ verbal 
intelligence (X1) 
0,755 0,60 Reliable 
2 Students’ motivation 
(X2) 
0,746 0,60 Reliable  
3 Students’ reading 
Achievement (Y) 
0,760 0,60 Reliable  
 
Based on the table above,the characteristics on the variablesof the 
students’ verbal intelligence (X1), Students’ motivation (X2) and the 
students’ reading achievement (Y) are reliable, if Cronbach Alfa > 0,60. 
 
F. Technique for Analyzing Data 
The data analysis is important to summarize the data in this reasearch. 
The technique for analyzing data as follows: 
1. Data Analysis 
The collected from the questionnaire need to be analyzed. The 
data analyzed by using descriptive, classic assumption, multiple 
regressions. The researcher used SPSS 16.0 program to analyze the data. 
The descriptive is used to analyze and summarize the data. Therefore, the 
classic assumption is used to analyze the data of each variable and 
relation between them. And mutiple regresssion is used to predict the 
result dependent variable. 
a. Descriptive Statistic 
According to sugiyono (2014:29) Descriptive statistic is used to 
descripbe the object of the resaerch with sample or population without 
doing analysis and it draws conclusion in general.  
Therefore, in this part to make easy for making decision, the 
researcher summarized the data in table. 
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b. Classic Assumption Test 
Classic assumption is used to analyze the data of each variable 
and relation between them. It consists of normality, linearity, 
multicolinearity, and heteroscedasticity. The classic assumption will 
explain as follow: 
1) Normality 
Normality is used to know if the data got from the each 
variable distributes normality or not (Arikunto, 2006:320). This 
test aimed to know whether the sample taken from the population 
has normal distribution or not (Abdurrahman, Muhidin, and 
Somantri, 2011:214) and to find out the normality of the sample of 
the research, the researcher uses Kolmogorov Smirnov (KS-Z) 
with SPSS version 16.0 According to Ghozali (2011:163),  
the data on P-P plot graph is normal if the data points spread 
around the normal line. In the Kolmogorov Smirov test, the data 
distribution is normal if the probability or sig. (2-tailed)> 0.05. 
But, the data distribution is not normal if the probability or sig. (2-
tailed)<0.05. 
2) Linearity 
Linearity test is used to know the regression line between 
the variables X and Y froms a linear are line or not. According to 
Sugiyono (2014:265) the regression analysis can not be continued 
if the test is not linear. The linearity of the data is tested by F-test 
with SPSS version 16.0. The data is linear if the probability is 
>0.05 and the data is not linear if the probability is <0.05. 
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c. Multiple Regressions 
Multiple regression analysis is used to predict the condition of the 
dependent variable if those are two or more independent variables as the 
factors of manipulated variable. The formulation as follow: 
Table 3.7 Result of Multiple Regressions 
Coefficients
a
 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
Collinearity Statistics 
B 
Std. 
Error Beta Tolerance VIF 
1 (Const
ant) 
18.137 3.907  4.642 .000   
X1 .024 .062 .090 .381 .707 .755 1.325 
X2 -.056 .074 -.182 -.767 .451 .755 1.325 
a. Dependent Variable: Y       
 
Y=a+b1X1+b2x2 
Y= Reading achievement 
a=Constanta 
b=Coefficient of regression 
X1=students verbal intelligence 
X2= Students’ Motivation 
(Sugiyono,2004:275) 
 
2. Hypothesis Analysis 
After testing the prequiste test, the researcher tested the hypothesis. To 
test hypothesis whether there is positive correlation or not, the researcher 
used SPSS for the windows for hypothesis 1 and hypothesis 2. The value of 
rxy then is compared with product moment formula table (rt) at significance 
of 5%, N=the number of students. If rxy is greater that rt (rxy> rt), it means 
thar H0 is rejected and Ha is accepted. 
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Then, the researcher used regression to test hypothesis 3. If significant 
F change <0,05, it means that H0 is rejected and Ha is accepted. The 
researcher used SPSS for windows in obtaining pearson product moment. 
The steps are; 
a) Open SPPS forwindows 
b) Input the data in variable 
c) And then click Analize – correlte – bivariete 
d) Move verbal intteligence, motivatian, and reading achievement in 
column. Then click ok. 
e) the result of correlation 
 
 
 
Correlations 
  X1 Y 
X1 Pearson Correlation 1 .462
*
 
Sig. (2-tailed)  .017 
N 26 26 
Y Pearson Correlation .462
*
 1 
Sig. (2-tailed) .017  
N 26 26 
*. Correlation is significant at the 0.05 level (2-tailed). 
 
Correlations 
  Y X2 
Y Pearson Correlation 1 .556
**
 
Sig. (2-tailed)  .003 
N 26 26 
X2 Pearson Correlation .556
**
 1 
Sig. (2-tailed) .003  
N 26 26 
**. Correlation is significant at the 0.01 level (2-tailed). 
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Then, the researcher tested hypothesis 3 by regression through SPSS 
for the windows, the steps are; 
a) open SPSS for the windiows 
b) input the data in variable 
c) in variable view, write the name of column in first line becomes 
“X1” and second line becomes “X2”, change the column of 
decimal becomes 0, change te column of measure become “scale”. 
d) Click analyze – regression – linear 
e) Click statistic – checklist model fit, R squared, descriptives, part 
and partial correlation and collinearity – continue – ok. 
f) The result of correlation 
 
 
 
 
Correlations 
  Y X1 X2 
Pearson Correlation Y 1.000 .462 .556 
X1 .462 1.000 .515 
X2 .556 .515 1.000 
Sig. (1-tailed) Y . .009 .002 
X1 .009 . .004 
X2 .002 .004 . 
N Y 26 26 26 
X1 26 26 26 
X2 26 26 26 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
A. Data Description 
The data analyzed in this research are the result of the test and 
questionnaire. the test consist of reading achievement and questionnaire 
consist of students’ verbal intelligence and motivation. The test conducted 
to know the students reading achievement and questionnaire conducted to 
know the students’ verbal intelligence and motivation. 
1. Verbal Intelligence 
In this study, students’ verbal intelligence was as the independent 
variable (X1). To measure students’ verbal intelligence, the students is 
given questionnaire. The questionnaire is evaluted from 10 indicators 
of verbal intelligence, type of questionnaire is closed-type 
questionnaire. The questionnaire were assessed by Likert scale rating. 
This scale has 4 options, they are Never (tidak perna), Sometimes 
(kadang-kadang), often (sering), Always (selalu). 
 
TABLE 4.1 
Score of students’ verbal intelligence (X1 variable) 
Students’ 
(N) 
Verbal Intelligence 
(X1) 
1 63 
2 73 
3 40 
4 49 
5 64 
6 67 
7 47 
8 45 
9 54 
10 50 
11 55 
12 55 
13 56 
14 40 
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Students’  
(N) 
Verbal Intelligence 
 
15 56 
16 47 
17 41 
18 42 
19 56 
20 41 
21 35 
22 71 
23 60 
24 63 
25 48 
26 66 
N=26 ∑X2= 1384 
 
TABLE 4.2 Decriptive statistic 
Statistics 
Verbal intelligence (X1) 
N Valid 26 
Missing 0 
Mean 53.23 
Median 54.50 
Mode 56 
Std. Deviation 10.489 
Minimum 35 
Maximum 73 
Sum 1384 
 
From the data of students’ verbal intelligence questionnaire, it is 
found that highest score is 73 and the lowest score 35. The mean, 
mode, and standart deviation are 53.23, 56, and 10.489.  
2. Motivation 
In this study, students’ motivation was as the independent variable 
(X2). To measure students’ motivation, the students is given 
questionnaire.  
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The questionnaire is evaluted from 6 indicators of motivation,there are; 
(1) Intrinsic Motivation/Challenge (2) Curiosity (3) Independent 
Mastery  (4) Extrinsic Motivation/Easy work (5) Pleasing Teacher (6) 
Dependence on Teacher. Type of questionnaire is closed-type 
questionnaire. The questionnaire were assessed by Likert scale rating. 
This scale has 4 options, they are Never (tidak perna), Sometimes 
(kadang-kadang), often (sering), Always (selalu). 
 
TABLE 4.3 
Score of students’ motivation (X2 variable) 
Students’ 
(N) 
Motivation 
(X2) 
1 61 
2 60 
3 52 
4 55 
5 65 
6 61 
7 61 
8 65 
9 53 
10 49 
11 61 
12 52 
13 48 
14 44 
15 60 
16 59 
17 50 
18 73 
19 43 
20 58 
21 38 
22 74 
23 62 
24 64 
25 56 
26 69 
N=26 ∑X2= 1439 
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TABLE 4.4 Descriptive statistic 
Statistics 
X2   
N Valid 26 
Missing 0 
Mean 57.15 
Median 58.50 
Mode 61 
Std. Deviation 8.858 
Minimum 38 
Maximum 74 
Sum 1486 
 
 From the data above, it is found that highest score is 74 and the 
lowest score is 38 . the mean, median, mode, and standar deviation are 
57.15, 58.50, 61, 8.858. 
3. Reading Achievement 
In this study, students’ reading achievement was as the dependent 
variable (Y). To measure students’ reading achievement, the students 
is given test. The test is evaluted from 5 indicators of reading 
achievement. The test were assessed by Gutman scale for scoring. This 
scale has 2 score, they are 0 incorrect and 1 correct answer . 
 
TABLE 4.5 
Score of students’ reading achievement (Y variable) 
Students’ 
(N) 
Reading Achievement 
(Y) 
1 17 
2 15 
3 14 
4 13 
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Students’ 
(N) 
Reading Achievement 
(Y) 
5 13 
6 13 
7 12 
8 9 
9 11 
10 19 
11 19 
12 19 
13 18 
14 18 
15 18 
16 18 
17 18 
18 18 
19 17 
20 17 
21 17 
22 17 
23 17 
24 17 
25 17 
26 19 
N=26 ∑X2= 420 
 
TABLE 4.6 Descriptive 
Statistic 
Y   
N Valid 26 
Missing 0 
Mean 16.35 
Median 17.00 
Mode 17
a
 
Std. Deviation 2.449 
Minimum 11 
Maximum 19 
Sum 425 
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From the data of students’ reading achievement test, it is found that 
highest score is 19 and the lowest score is 11. The mean, median, 
mode, and standar deviation are 16.35, 17.00, 17, and 2.449. 
B. Classic Assumption Testing 
Classic assumption testing consists of normality testing, linearity testing, 
multiple regressions testing. 
1. Normality testing 
Normality testing is used to find out the normal distribution of the 
data. In this research, normality testing uses graph analysis, which uses 
histogram graph and p-p plot. Then, the researcher also uses 
kolmogorov-smirnov testing by using SPSS program version 16.0.  
 
Figure 4.1 Normality testing by using histogram graph 
 
 
Based on the figure 4.1 above, the researcher concludes that 
the distribution result is symmetric. The histogram is proportionate 
because it is not sloped left or right. It means that the histogram is 
balance.  
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Figure 4.2 Normality Testing by P-P plot graph 
 
Figure 4.3 Normality Testing by kolmogorov-smirnov 
One-Sample Kolmogorov-Smirnov Test 
  Unstandardized 
Residual 
N 26 
Normal Parameters
a
 Mean .0000000 
Std. Deviation 2.74157661 
Most Extreme Differences Absolute .252 
Positive .132 
Negative -.252 
Kolmogorov-Smirnov Z 1.283 
Asymp. Sig. (2-tailed) .074 
a. Test distribution is Normal. 
 
  
72 
 
2. Linearity Testing 
a. Verbal Intelligence and Reading Achievement 
TABLE 4.7 
Linearity of Verbal Intelligence and Reading Achievement 
ANOVA Table 
   
Sum of Squares df 
Mean 
Square F Sig. 
Y * X1 Between Groups (Combined) 162.218 18 9.012 2.322 .130 
Linearity .000 1 .000 .000 .999 
Deviation from 
Linearity 
162.218 17 9.542 2.459 .115 
Within Groups 27.167 7 3.881   
Total 189.385 25    
 
Based on the result of linearity test using SPSS, it can be 
concluded that the data is linearity if significance is greater that 
0,05. The result of significance computed by ANOVA table is 
0,115. The significance is grearter than 0,05 so the data is linear. 
b. Motivation and Reading Achievement 
 
TABLE 4.8 
Linearity of Motivation and Reading Achievement 
ANOVA Table 
   Sum of 
Squares df Mean Square F Sig. 
Y * X2 Between Groups (Combined) 146.885 20 7.344 .864 .636 
Linearity 1.453 1 1.453 .171 .696 
Deviation from 
Linearity 
145.432 19 7.654 .901 .612 
Within Groups 42.500 5 8.500   
Total 189.385 25    
Based on the result of linearity test using SPSS, it can be 
concluded that the data is linearity if significance is greater that 
0,05. The result of significance computed by ANOVA table is 
0,612. The significance is grearter than 0,05 so the data is linear. 
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C. Multiple Regressions 
Multiple regression analysis is used to predict the condition of the 
studets’ verbal intelligence and motivation toward reading achievement. 
The researcher uses the SPSS to get the data. The resut of multiple 
regressions can be seen on table 4.9 below: 
Coefficients
a
 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
Collinearity Statistics 
B 
Std. 
Error Beta Tolerance VIF 
1 (Const
ant) 
18.137 3.907  4.642 .000   
X1 .024 .062 .090 .381 .707 .755 1.325 
X2 -.056 .074 -.182 -.767 .451 .755 1.325 
a. Dependent Variable: Y       
Based on table 4.9 above the result of regression coefficients for 
independent variable are: students’ verbal intelligence (X1) is 0.024 and 
motivation (X2) is 0.058. the constant value of the regression is 18.137. 
Therefore, theformation of multiple regression is 
Y=18.137+0.024X1+0.058X2. It means that: 
a. If the variable students verbal intelligence and motivation are 0, 
students reading achievement will be 18.137. 
b. If the variable students’ verbal intelligence increases one point while 
the variable, students motivation is assumed constant, the increment of 
students’ reading achievement will be 0.024 
c. If the variable students’ motivation increases one point while the 
variable students’ verbal intelligence is assumed constant, the 
increament of students’ reading achievement will be 0.058. 
 
D. Hypothesis Testing 
1. Correlation between Verbal Intelligence (X1), Motivation (X2) and 
Reading Achievement (Y). 
The researcher uses the null hypothesis (H0) saying that there is no 
correlation between Verbal Intelligence (X1), Motivation (X2) 
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and Reading Achievement (Y), against the alternative hypothesis (Ha) 
saying that there is significant correlation between Verbal Intelligence 
(X1), Motivation (X2) and Reading Achievement (Y). The researcher 
follows some assumptions as follow: 
a. If the result of calculation r0 is lower than rt, rt< r0, the null 
hypothesis (H0) is accepted, and the alternative hypothesis (Ha) is 
rejected. 
b. If the result of calculation r0 is higher than rt, rt> r0, the null 
hypothesis (H0) is rejected, and the alternative hypothesis (Ha) is 
accepted. 
The result of rcount value (0,462) is higher than rtable (0,3882) N=26 
with significant value 0,05. So the conclusion is: 
1) H0 is rejected 
2) Ha is accepted 
3) There is significant correlation between Verbal Intelligence and 
Reading Achievement of the seventh grade of SMP 1 Al Islam 
Surakarta. 
TABLE 4.9 
Correlation between Verbal Intelligence and Reading 
Achievement 
Correlations 
  X1 Y 
X1 Pearson Correlation 1 .462
*
 
Sig. (2-tailed)  .017 
N 26 26 
Y Pearson Correlation .462
*
 1 
Sig. (2-tailed) .017  
N 26 26 
*. Correlation is significant at the 0.05 level (2-tailed). 
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2. Correlation between Motivation (X2) and Reading Achievement (Y). 
The researcher uses the null hypothesis (H0) saying that there is no 
correlation between Verbal Intelligence (X1) and Reading 
Achievement (Y), against the alternative hypothesis (Ha) sayng that 
there is significant correlation between Verbal Intelligence (X1) and 
Reading Achievement (Y). The researcher follows some assumptions 
as follow: 
a. If the result of calculation r0 is lower than rt, rt< r0, the null 
hypothesis (H0) is accepted, and the alternative hypothesis (Ha) is 
rejected. 
b. If the result of calculation r0 is higher than rt, rt< r0, the null 
hypothesis (H0) is rejected, and the alternative hypothesis (Ha) is 
accepted. 
The result of rcount value (0,556) is higher than rtable (0,3882) N=26 
with significant value 0,05. So the conclusion is: 
1) H0 is rejected 
2) Ha is accepted 
3) There is significant correlation between Verbal Intelligence and 
Reading Achievement of the seventh grade of SMP 1 Al Islam 
Surakarta. 
TABLE 4.10 
Correlation between Motivation and Reading Achievement  
Correlations 
  Y X2 
Y Pearson Correlation 1 .556
**
 
Sig. (2-tailed)  .003 
N 26 26 
X2 Pearson Correlation .556
**
 1 
Sig. (2-tailed) .003  
N 26 26 
**. Correlation is significant at the 0.01 level (2-tailed). 
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3. Correlation between Verbal Intelligence (X1), Motivation (X2) and 
Reading Achievement (Y). 
The first hypothesis that will be tested is the null hypothesis (H0) 
saying that there is no correlation between Verbal Intelligence (X1), 
Motivation (X2), and Reading Achievement, against the alternative 
hypothesis (Ha) saying that there is significant correlation between 
Verbal Intelligence (X1), Motivation (X2) and Reading Achievement 
(Y). The technique used is regression: 
 
TABLE 4.11 
Model Summary of Verbal Intelligence, Motivation, and Reading 
Achievement 
Model Summary
b
 
Model R 
R 
Square 
Adjusted 
R Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change df1 df2 Sig. F Change 
1 .593
a
 .352 .295 2.055 .352 6.238 2 23 .007 
a. Predictors: (Constant), X2, X1       
b. Dependent Variable: Y        
 
After being calculated by regression helping by SPSS for 
windows, it is found significant fchange is 0,000 < 0,05. It concluded 
that the variables had correlation. To know the correlation between all 
variables by computing Rtable. The value of Rtable can be seen R=0,593. 
Rtable> 0,3882, it can be concluded that the correlation between the 
variables had strong correlation. 
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TABLE 4.12 
Correlation between Verbal Intelligence (X1), Motivation (X2), 
and Reading Achievement (Y). 
Correlations 
  Y X2 X1 
Y Pearson Correlation 1 .556
**
 .462
*
 
Sig. (2-tailed)  .003 .017 
N 26 26 26 
X2 Pearson Correlation .556
**
 1 .515
**
 
Sig. (2-tailed) .003  .007 
N 26 26 26 
X1 Pearson Correlation .462
*
 .515
**
 1 
Sig. (2-tailed) .017 .007  
N 26 26 26 
**. Correlation is significant at the 0.01 level (2-tailed). 
*. Correlation is significant at the 0.05 level (2-tailed). 
 
From the table above, the significant is 0,000. If significant < 0,05, 
it can be concluded that the correlation between Verbal Intelligence, 
Motivation, and Reading Achievement is significant correlation. The 
result of this hypothesis as follows: 
1) H0 is rejected 
2) Ha is accepted 
3) There is significant correlation between Verbal Intelligence, 
Motivation, and Reading Achievement at the seventh grade of 
SMP 1 Al Islam 1 Surakarta. 
E. Discussion of the research finding 
From the data description, it is found that the mean scores and 
standard deviation score in each variable. The mean score of the data 
description  students’ verbal intelligence is 53.23 and the standard 
deviation is 10.489. the mean score  of the data description students’ 
motivation is 57.15 and the standard deviation is 8.858. the mean score of 
the data description students’ reading achievement is 16.35 and the 
standard deviation is 2.449. 
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 After analyzing the correlation between the variables, a discussion 
can be given as follows. The discussion emphasized more on finding the 
possible causes of the result of study. Since the cumptation of the 
normality, linearity, and the significant testing show that the data are in 
normal distribution and regression is linear and significant. Then the 
researcher continues to the hypothesis. 
 From hypothesis tetsing, it is found that there is significant 
correlation between verbal intelligence and reading achievement. It means 
that the hypothesis is accepted. Rxy= 0,462 > Rt= 0,3882 it can be 
concluded that verbal intelligence and reading achievement has 
correlation. There is positive correlation between verbal intelligence and 
reading achievement. A positive correlation means the higher score in 
verbal intelligence is followed by the higher score in reading. 
 There is correlation between students’ motivation and reading 
achievement. Rxy= 0,556 > Rt= 0,3882 N=26 with the significant value 
0,05 so it can be concluded that students’ motivation and reading 
achievement has correlation. Nunan (2003:22) mention that motivation 
and learning attitude are important predictors of achievement. In relation 
with that statement, Salvin (2011:100) says that students who are highly 
motivated to learn something are more likely to be active than others to 
consciously plan their learning, to carry out a learning plan, and to retain 
the information they obtain. It means that learning motivation has 
correlation on the result of reading achievement. 
 The low students’ motivation will result in the low of reading 
achievement while the high of students motivation will result in the high 
of reading achievement. It means students’ motivation support in students’ 
reading achievement. Increasing of students’ motivation will followed by 
imrpoving reading achievement. The motivated students are easier to 
understand the content of the text. 
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There is significant correlation between verbal intelligence, 
motivation, toward reading achievement. Rxy= 0,593 > Rt= 0,3882 N=26 
with significant value 0,05 so it had correlation. Increasing of verbal 
intelligence and motivation will followed by improving reading 
achievement. It can be regressions, explained, and predicated from 
students’verbal intelligence and motivation. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
A. Conclusion 
From the discussion on the previous chapter, in brief the researcher 
describes the conclusion as follows: 
There is significant correlation between students’ verbal 
intelligence toward reading achievement at seventhgrade PK (exclusive 
program) inSMP Al Islam 1 Surakarta in the academic year of 2019/2020. 
It can be concluded from the result of rcount value (0,462) is higher than 
rtable (0,3882)N=26 with significant value 0,05. Increasing students’ verbal 
intelligence and students’ motivation will be followed by improving 
reading achievement. 
There is significant correlation between students’ motivation 
toward reading achievement at seventh grade PK (exclusive program) in 
SMP Al Islam 1 Surakarta in the academic year of 2019/2020. It can be 
concluded from the result of rcount value (0,556) is higher than rtable 
(0,3882) N=26 with significant value 0,05. Increasing students’ verbal 
intelligence and students’ motivation will be followed ny improving 
reading achievement. 
There is significant correlation between students’ verbal 
intelligence and students’ motivation toward reading achievement at 
seventh grade PK (exclusive program) in SMP Al Islam 1 Surakarta in the 
academic year of 2019/2020. It can be seen from Fchange is 6.238. 
Fchange>0,05, it can be concluded that the variable correlates. The result of 
correlation is Rxy=0,593. The increasing of students’ verbal intelligence 
and students’ motivation are followed by increasing reading achievement. 
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B. Implication  
Based on the research finding, it has been concluded that there is 
significant correlation between students’ verbal intelligence and students’ 
motivation toward reading achievement. It implied that students verbal 
intelligence and students’ motivation are important variables for students’ 
reading achievement. Students’ verbal intelligence and students’ 
motivation had contribusion in the result of reading achievement. 
Students’  motivation  is an important factors for students who 
want a good result in reading achievement. It made easier for students to 
understand the text and got the content of the text. The high of students’ 
motivation will result in the high of reading achievement while the low of 
students’ motivation will result in the low of reading achievement. It 
means students’ motivation support in the students’ reading achievement. 
Besides that, the students’ have to verbal intelligence will have 
better reading achievement than students who do not. The students who 
have verbal intelligence, they will easy to understand the text. While 
students who do not verbal intelligence, they will get difficulty to 
understand the text. The teacher should motivation students for 
maintaining students verbal intelligence and students’ motivation. 
C. Recommendation  
Based on the conclusion and implication above, the researcher 
recommed: 
1. For the Teacher 
a. The quality of students reading achievement should be improved. It 
can be materialized by giving reading text to the students, then the 
students given a task to find the topic or theme from the text. It 
makes the students focus on specific things. 
b. The quality of students’ verbal intelligence should be imroved. It 
can be materialized by encouraging students to read more books. 
Who the students have the verbal intelligence will  make easy the 
students understand of the text. 
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c. The level of the students’ motivation should be increased. It can be 
materialized by giving reward, appreciating students for doing 
home work well, creating an enjoyfull process of teaching. 
2. For the Students 
a. The students should increase their motivation. Having motivation 
will make easier for students to understand the text. 
b. The students should develop their intelligence because the 
intelligence is very important in learning. Verbal intelligence will 
be helpful the students to understand of the text. 
c. The students should develop their reading skill since it is important 
skill that very useful in many things. 
3. For the Researcher 
The researcher realized that the result of the research is far from 
perfect, but the researcher expects this research will be useful as a 
reference to their research. Beisde that, this research can be used a 
references to deveop similiar research. 
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